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WithOnePlanet’s pedagogy model
How it works – hierarchy

Use Understanding by Design* methodology to develop curriculum

Module 1
Carbon

Module 2
Culture

Module 3
Citizenship

Connecting
schools

Livelihood
skills
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WithOnePlanet’s pedagogy model
How it works – Step 1

Step 1

Identify desired results

Key question 1:

Key question 2:

What do I want the students
to know, understand, and
be able to do?

What are the essential questions
that will foster inquiry, understanding
and transfer of learning.

Understanding:

What makes a question an

– What are the big ideas?
– What specific understandings about
these big ideas are desired?
– What misunderstandings
are predictable?

Foundation to Year 10

Where does this

essential question?

information come from?

Cause genuine and relevant inquiry
into the big ideas and core content.

WithOnePlanet

Promote deep thought, lively
discussion, sustained inquiry, new
understanding and more questions.

Australian Curriculum:
Science

Know:
What key knowledge and skills
will students acquire as a result
of this unit?

Be able to do:
What key actions (physical, intellectual,
emotional, social skills) should student
be able to perform?

Require students to consider
alternatives, weigh evidence, support
their ideas and justify their answers.

Where does this

Stimulate vital, ongoing rethinking of
big ideas, assumptions, prior lessons.

WithOnePlanet

Spark meaningful connections
with prior learning and
personal experiences.

Australian Curriculum:
Science

Naturally recur, creating
opportunities for transfer to other
situations and subjects.

information come from?

Question
Do we want to approach this in
individual year levels or for two year
levels at a time?
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WithOnePlanet’s pedagogy model
How it works – Step 2

Step 2

Determine acceptable
evidence

Key question 1:

Key question 2:

Key question 3:

What evidence can show that
students have achieved the desired
results that have been outlined
in Step 1?

What specific characteristics in student
responses/products/performances
do we need to examine to know that
a student really understands

Does the proposed evidence
enable us to infer the student’s
knowledge, skill or
understanding

Develop an authentic

The 6 facets of understanding
can be used to:
– Design the task
– Design the criteria for assessing
student succes on the task

Design an assessment
rubic and criteria

performance task

To design a performance task, use

Only if the evidence is valid

The validity of an assessment task is
difficult to determine.

GRASPS.

A student who really understands:

G – Goal

Goal that the student must aim for

R – Role

Role that the student is asked to
take on

A – Audience

Facet 1: Can explain

Self-tests of assessment ideas
can help.

Facet 1: Can interpret
Facet 1: Can apply

Facet 1: Can see in perspective

Facet 1: Can demonstrate empathy

How likely is it that a student could
do poorly on this assessment by:
– Failing to meet the
performance goals.
– Failing to meet the criteria.
Despite having an understanding
of the big ideas.

Facet 1: Can reveal self-knowledge

Audience that the student must
perform to

S – Situation

Situation, challenge or context details

P – Product

Product, performance and purpose of
the students’ work



S – Standards

Essential question?
are a great starting point.

How likely is it that a student could
do well on this assessment by:
– Making clever guesses based on
limited understanding?
– Use accurate recall?
– Making up for understanding
through effort and enthusiasm?
– Making up for understanding
through attractive performance/
products?
– Using natural ability to be articulate
and intelligent?
– Rather than by demonstrating
their understanding.

Standards criteria that the student
will be able to meet if successful

Also consider a range of
other formative and summative
assessment tasks to complement
the performance task.

What makes a task “authentic”?

To do this, we need to
“think like an assessor”.

To think like an assessor, we ask:
– What would be sufficient and
revealing evidence for understanding?
– What performance task would serve
as a focus for the unit?
– What different types of evidence
are required?
– What critieria do we need to assess
against?
– What assessments reveal and
distiguish those who really understand
from those who only seem to?

A task is authentic when it:
– Is realistically contextualised
– Requires judgement and innovation
– Asks the student to be an active
participant
– Replicates key challenging situations
in which adults are truly tested
– Assesses the students ability to
efficiently and effectively use a
repertoire of knowledge and skill
to negotiate a complex and multistage
task
– Allows appropriate opportunities
to rehearse, practice, consult
resources, get feedback on and refine
performances and products
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WithOnePlanet’s pedagogy model
How it works – Step 3

Step 3

Plan learning experiences
and instruction

Key question 1:
What learning activities and teaching
practices promote understanding,
knowledge, skill, student interest and
excellence?

Constantly refer back to Step 1
to ensure the learning activities
directly promote the intended
outcomes of the unit.

Keep the 6 facets of
understanding (See Step 2)
in mind, as these are relevant
to planning learning activities
as well as assessment tasks.

Use the AMT ELEMENTS of
learning in planning instruction.

Use the where to elements
in planning instruction

A – Acquisition

W – Where and why

Teach for facts and skill through direct
instruction or self learning. Use such
methods as lecturing, demonstrating,
modelling, presenting, and practice.

Ensure that students understand
where the unit is headed and why.

M – Meaning
Teach for meaning to allow the learner
to make sense of the content and its
implications, by making inferences,
forming and testing theories, looking
for connections and patterns.
Use methods such as inquiry-oriented
approaches, problem-based learning,
analogies, questioning etc.

T – Transfer
Teach for transfer – provide
opportunity to enable the learner
to effectively apply and adapt their
learning to new situations. Use
methods such as ongoing assessment,
specific feedback, conferncing,
prompting self and peer assessment.

A challenge inquiry unit can
provide a framework for both AMT
and whereto

Modelling what successful
learning looks like fo students –
via examples, work samples etc.
It is critical part of showing students
what they are ultimately aiming for.
H – Hook the students in
the begginning and hold their
attention throughout.
E – Equip students with the
necessary experiences, tools,
knowledge and know-how to
meet perfromance goals.

R – Provide students with numerous
opportunities to rethink big ideas,
reflect on progress and revise
their workwork.

E – Build in opportunities for
students to evaluate their progress,
including peer and self assessment.
T – Be tailored to reflect individual
learning needs, talents, styles
and interests.

O – Be organised to optimise
deep understanding as opposed
to superficial coverage.

Scaffolding of both lesson plans
and student learning documents
is an essential component
of an organised curriculm

Modify or extend for students
with specific learning needs.
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